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The purpose of this study was to determine the most effective leadership styles judged by 
collegiate football athletes. Six participants were recruited from the team spanning over three 
grade levels. Data collection involved conducting semi-structured interviews. Data analysis 
revealed three main themes: (1) Leadership qualities (2) leadership styles and (3) and 
motivation.  Results of the study support previous literature and participants preferred 
supportive style leadership as well as the qualities of accountability, leading by example and 
confidence. The implementation of these qualities and style of leadership may benefit a leader 
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A majority of people participate in sport in some stage of their life (Datz & Blair, 2015). 
Through this participation, the coach-athlete relationship will begin to develop (Jowett & 
Poczwardowski, 2007). This relationship plays a critical role in how an athlete develops and 
performs (Jowett & Poczwardowski, 2007). A coach is usually judged by the wins or losses of 
the team or an individual (Woods, 2016) However, there are many other factors that go into 
being a quality coach (Côté, Young, Duffy, & North, 2007). A coach has to balance managing 
individual player relationships, while building the culture and environment to help those athletes 
reach their highest potential (Gels, 2017). This can be a very difficult task and coaches have the 
responsibility to adapt their leadership and coaching styles to relate to and motivate their athletes 
(Gels, 2017).  
 
Statement of the Problem  
 
 The leadership style a coach adapts will have a significant impact on the athlete’s being 
coached (Jowett & Poczwardowski, 2007). The different coaching styles produce specific 
benefits and disadvantages and will often be interpreted or perceived differently by each 
individual athlete (Becker 2009). There has been some research done on the different coaching 
behaviors and how it impacts an athlete, (Becker 2009); however, little research has been 
conducted on how collegiate football athletes perceive different leadership styles and coaching 
techniques.  





Coach-Athlete Relationship  
 
The coach-athlete relationship is important to the athletic success and identity 
development of an athlete. A great coach will support an athlete in a variety of ways through 
physical, mental and technical development so the athlete can achieve their full potential 
(Becker, 2009).  A coach has the ability to create a positive culture with their athletes through 
emotional alliance and focus on a shared common goal (Gould, Guinan, Greenleaf, & Chung, 
2002). In order for coaches to establish a positive relationship with their athletes they have to 
establish a mutual understanding with each other (Becker, 2009). In addition, to create positive 
coach-athlete relationships, a coach must gain a deeper understanding of each individual athlete 
and how this athlete is both similar and different to others (Kluckhohn & Murray, 1953). The 
coach-athlete relationship is often viewed by athletes as personal but professional and is built on 
trust, confidence and respect (Becker, 2009).  
 
Different Coaching Styles 
 
 There are a variety of different coaching styles and characteristics an individual coach 
can adopt to relate with an athlete or team, particularly two of those being autonomy supportive 
and controlling styles (Isoard-Gautheur, Guillet-Descas, & Lemyre, (2012).  Isoard-Gautheur 
et.al, defines coaching styles as, a method adopted by coaches to enhance the performance of 
their players. Both autonomy supportive and controlling styles are used by coaches depending on 
the different situations and athletes being coached (Isoard-Gautheur, S., Guillet-Descas, E., & 
Lemyre, P., 2012). Coaches who adopt the autonomy supportive style provide choices and 
rationale for specific tasks to their athletes (Mageau, Vallerand 2003). These coaches 
acknowledge the feelings of their athletes and will avoid controlling behaviors in order to make 
athletes feel more comfortable and provide opportunities to take initiative (Mageau, Vallerand 
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2003). In contrast, coaches who adopt the controlling style, take a more authoritarian approach 
(Goleman, 2000) Instead, of allowing athletes to have autonomy over decisions the coach will 
have control over all decisions made (Goleman, 2000). This style is used when an athlete’s free 
choice could have a detriment to their own or the teams’ development (Wang & Guan, 2018). A 
controlling coach will often use assertive techniques and punishments if athletes do not comply 
with certain standards that are set (Mageau & Vallerand, 2003).  
 
Purpose of the Study 
 
Given the leadership style of coaches differ on how they interact with athletes, 
information regarding athletic relationships seems warranted. The purpose of this study is to 
identify how collegiate football athletes perceive different coaching styles and what leadership 




A theoretical framework serves as the foundation of the research study. It provides an 
explanation to the audience about the relationships and interactions in the study. The framework 
provides the reader with a way to understand how the researcher approached the study (Lochmiller 
& Lester, 2017). This study will explore how collegiate football athletes perceive different 
coaching styles and what leadership styles and attributes the athletes believe make a quality leader 
and coach. Both the Self-Motivation Theory and the Path-Goal theory of leadership will be used 
as a philosophical base for analyzing the data. 
Self-Motivation Theory  
The theoretical framework that is continuously linked to athlete motivation is self-
determination theory (Ryan & Deci, 2000; Marcone, 2017). The self-determination theory has 
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been used to find the importance of motivation in cognitive, behavioral and affective patterns 
(Murcia et. al., 2008). According to Murcia et. al. the idea behind self-determination theory is 
that human behavior is motivated by three primary needs which include: autonomy, competence 
and relatedness. Autonomy refers to the feeling that one can determine their own behavior and 
includes the desire to feel an internal locus of casualty (Murcia et. al.). Murcia et. al. states 
competence consists of controlling the result and experiencing efficiency while relatedness is the 
effort to relate and be accepted by others.  
Path-Goal Theory  
The Path-Goal theory of leadership is based on how leaders motivate their followers to 
accomplish designated goals (House, 1971) Path-goal theory emphasizes the relationship between 
the leader’s style and the characteristic of the followers and the organizational setting (House, 
1971) This theory is designed to explain how leaders can help followers along the path to their 
goals by selecting specific behaviors that are best suited to follower’s needs and the situation in 
which followers are working (Northouse, 2015). In order to better understand the path-goal theory 
it can be broken down into a couple different leadership behaviors which include: autonomy 
supportive and controlling (Northouse, 2015). 
A controlling style leader takes an authoritarian approach and is described as a telling style 
of leadership (Northouse, 2015). Northouse describes this type of leader as someone who gives 
followers instructions about the task, including what is expected from them and how the task 
should be done. This type of leader sets clear standards of performance and will reward or punish 
contingent on the performance of the task (Northouse, 2015).   
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In contrast, the autonomy supportive style consists of being friendly and approachable as 
a leader (Northouse, 2015). This type of leader puts an emphasis on the well-being of their 




Qualitative research focuses on human experience as it occurs in social life and looks to 
make sense of social practices (Lochmiller & Lester, 2017). This phenomenological qualitative 
research design will explore the impact of different coaching leadership styles on an athlete. 
Specifically, this study will investigate how collegiate football athletes perceive different styles 
of leadership. Using a phenomenological qualitative research design, will allow the researcher to 
explore how athletes who have had encounters with different leadership styles perceive their 
various experiences.  
Research Questions 
 
 The following research sub-questions are addressed to help answer the main question: 
 
RQ 1: How do different leadership styles impact the coach-athlete relationship? 
 
RQ 2: What leadership styles are most effective as perceived by college football 
athletes? 
 




Coach: Someone who mentors or trains and develops athletes in order to improve their 
performance (Gillet, Vallerand, Amoura, & Baldes, 2010). The purpose of the coach is to change 
behavior in a positive way that allows for growth and change (Ives, 2008).  
 
Coaching styles: The way in which a coach conducts themselves during the training, advising 
and instructing of their athletes (Marcone 2017; Mageau & Vallerand, 2003). 
 
Autonomy supportive style: A coach using this style allows for athletes to make their own 
decisions while providing feedback and positive reinforcement in order to create opportunities 
for athletes to take initiative. This style acknowledges an athlete’s feelings and avoids controlling 
behaviors (Marcone 2017; Mageau & Vallerand, 2003). 
 
Controlling style: This style takes an authoritarian approach that uses rewards and punishments 
to shape an individual’s behavior. This method imposes a preconceived way of thinking and 
behaving upon the athletes (Bartholomew 2010; Ramis 2017). 
 
 
Limitations of the Study 
 
 
This study was designed to avoid as many limitations as possible, however all research has 
a set of limitations (Leedy & Omrod 2005). The limitations of a study are the characteristics of 
design that impact or influence the interpretation of the findings from research (Price & Murnan 
2004). These limitations can include the dishonesty of participants, as well as the capability of the 
researcher to analyze and portray the data (Price & Murnan 2004). Participants of this study will 
be asked to answer as with as much honesty and truthfulness as possible. The participants of this 
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study will also be guaranteed the confidentiality of their identity and will be able to withdraw from 
the study at any time.  
 
 
Delimitations of the Study 
 
This study is delimited to Winona State University.  Participation in this study was also delimited 
to current collegiate football athletes with at Winona State University with at least two years of 
experience in the football program. The study was also delimited to only males as the current 
Winona State football roster is 100% male.  
 
Significance of the Study 
 
The results of this study may be significant to collegiate and high school football 
coaches. The outcomes of this study may help create awareness for effective leadership and 
coaching strategies amongst football coaches. This study may provide coaches, experiences and 




Chapter one introduced the research being studied and the information necessary to 
explore the need to study how the experiences of collegiate football athletes at Winona State 
University have impacted their perception of different leadership styles. Chapter one provided 
the basis of the study and outlined the background of the problem, purpose of the study, 
significance of the study, limitations, delimitations, definitions and theoretical framework. 
Chapter two will contain the literature review and will look to explore relevant research related 
to the study. Chapter three will explore the methodology, research design and selection of 
participants for the study. Chapter four will discuss the findings of the study. Lastly, chapter five 
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This study explores how college athletes perceive different coaching styles and which 
they prefer. The literature review provides the opportunity to explore previous research findings, 
link findings to existing scholarly discussion and serves as a resource for which to frame an 
analysis (Lochmiller & Lester, 2018) Chapter two includes five sections related to collegiate 
athletes’ perceptions of various coaching styles. First section explores the historical perspectives 
of sports coaching. Second section discusses the role of a coach. Section three looks into the 
different coaching styles. Section four provides relevant research about coaching styles and the 
relationship with motivation and performance. Lastly section five discusses self-determination 
theory.  
 
Historical Perspective of Sports’ Coaching 
 
Coaching has been around for thousands of years and can be dated back to many of the 
first civilizations around the world (Blanchard & Cheska, 1985). Before the ancient Greeks there 
is little known about coaching origins in sport (Kiosoglous, 2013). The ancient Greeks referred 
to coaches as “gymnasts”, which to them, was a retired athlete who used their athletic experience 
to provide knowledge to impact performance (Kiosoglous, 2013). The ancient Olympians were 
the first to understand the importance of physical activity, optimal training regimens and sports 
psychology that lead to increased athletic performance (Swaddling, 2000). Jump forward to the 
1800’s and coaching knowledge about training and strategy were still developing with no widely 
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accepted standards for best practices (Bourne, 2008). Since, sports’ coaching has continued to 
grow into a rapidly developing and accepted profession (Woodman, 1989). The emergence of the 
profession began to develop in the 1960’s as knowledge, publications, education programs, 
professional associations and collegiate positions became available (Green & Benjamin, 2009; 
Kiosoglous). Kiosoglous states that historically in the United States, often the best coaches can 
be found in the collegiate system as it has the resources to provide better financial security, 
lifestyle, and obtainable performance expectations.  
Role of a Coach 
A coach is responsible for empowering athletes to achieve goals and levels of 
performance that otherwise could not have been accomplished (Short, 2005). The coach takes 
responsibility for teaching skills, motivating and supporting a group of athletes (Hyun-Duck & 
Cruz, 2016). In order to do this a coach will try to develop the physical, mental, and technical 
abilities of their athletes (Becker, 2009). Coaches takes on many responsibilities which include: 
planning, organizing, budgeting, scheduling, recruiting, public relations, leadership, etc. 
(Chelladurai & Saleh, 1980). Of these responsibilities, the leadership role is the most significant 
as it has a direct impact on the team’s motivational state and performance (House, 1971).  
According to (Case & Boucher, 1980) the leadership style of the coach plays a major role in 
effective coaching.  
Coaching Styles  
 Coaches have a major influence on their team and a coach’s leadership style can have a 
big impact on the athletes and success of the team (Ardua & Marquez, 2007; Heil, 2018). It is 
important coaches understand which leadership styles their athletes prefer and what style they 
are using (Heil). The coaching style a coach adopts can have a major effect on their athletes, and 
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it is crucial for coaches to understand the impact their demeanor, personality and coaching style 
have on the team (Marcone, 2017). In understanding what coaching styles athletes prefer, 
coaches can be much more effective when it comes to managing the team (Heil). There are a 
number of different leadership and coaching styles, however the two main styles of coaching are 
autonomy supportive and controlling style (Mageau & Vallerand, 2003).  
 
Autonomy Supportive Style 
 
 Coaches who adopt the autonomy-supportive style give athletes as much choice as 
possible within specific limits, provide rationale for tasks, show interest in an athlete’s feelings, 
provide feedback and allow for the athletes to take initiative in opportunities, avoid controlling 
behaviors (Mageau & Vallerand, 2003). A coach who adopts an autonomy supportive style 
develops a healthy coach-athlete relationship which satisfies an athlete’s psychological needs 
and produces positive consequences (Ahlberg, Mallet, & Tinning, 2008). According to research 
(Deci & Ryan, 2000) autonomy supportive coaching enhances intrinsic motivation and self-
determined extrinsic motivation amongst athletes. When an autonomy supportive coach provides 
rationale and expresses interest in an athlete’s feelings, athletes are more likely to complete the 
task and will have better motivation to do so (Freedman & Phillips, 1985). Coaches who are 
perceived by their athletes as autonomy supportive are described as social and approachable 
(Marcone, 2017). In a study done by (Rieke, Hammermeister & Chase, 2008) athletes who were 
coached by autonomy supportive coaches were found to be more task oriented, satisfied and 
have higher levels of motivation. According to Horn, Bloom, Berglund and Packard (2011) 
athletes were found to have higher motivation when working with a coach who displays a 
supportive leadership style, positive feedback and training. On the other end of the spectrum is 
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the controlling style, which takes a more directive, authoritarian style of approach 
(Bartholomew, Ntoumanis, & Thøgersen-Ntoumani, 2010). 
 
Controlling Style 
 Coaches who utilize the controlling style push their perspective and beliefs on their 
athletes, rely on external rewards, outside motivation and use their authority to get tasks done 
(Reeve, 2009). By asserting their authoritative power and techniques a controlling coach will 
pressure their athletes to comply to certain standards they have set (Marcone, 2017). According 
to Bartholomew et. al. (2010) controlling coaches use extrinsic rewards such as rewards and 
praise to raise engagement and consistency in certain behaviors to ensure athlete compliance. 
Another tactic controlling coaches use is negative conditional regard which refers to withholding 
attention or affection by coaches when desired tasks are not accomplished (Assor, Roth & Deci, 
2004). The idea in using this tool is that athletes will see their own beliefs or thoughts as a threat 
to the bond with their coach or team and release their autonomy to maintain a quality relationship 
with their coach (Bartholomew et. al.). The controlling style of leadership can be effective 
because it sets specific standards and goals and provides a singular mission in which all involved 
can focus on their responsibilities (Wang & Guan, 2018) In addition, followers who are led by a 
controlling style leader often have a better sense of identity amongst a group which leads to 
higher performance (Schaubroeck, Shen, & Chong, 2017). According to (Huang et. al, 2015, p. 
180) controlling coaches “who emphasize discipline, obedience and unity are more likely to 
achieve operational performance by fostering a highly centralized decision-making structure”.  
Coaching Style Impact on Motivation & Performance 
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According to Mageuau and Vallerand (2003) the coach-athlete relationship is one of the 
major contributors in an athlete’s motivation and performance. Motivation is the reason why an 
athlete performs or completes an action (Marcone, 2017). The leadership style a coach adopts 
will have a direct impact on the team’s motivation (Vallerand & Rousseau, 2001). There are a 
number of studies and research exploring the relationship between coaching styles and the affect 
it has on motivation and performance. 
 In research done by Horn et. al. (2011) athletes at a division III school completed 
questionnaires on their motivation and perception of their coach’s behaviors. The study 
concluded that athletes who were high in self-determined motivation preferred their coach to 
have a democratic leadership style while providing positive feedback (Marcone, 2017).   
In another study performed by Amoura, Baldes, Gillet and Vallerand (2012) they 
researched how a coach’s autonomy support of their athletes would impact their motivation. 
They found that autonomy support was positively related with self- determined motivation. The 
athlete’s in this study had higher levels of motivation for their sport with an autonomy supportive 
coach (Amoura et al. 2010). In their research Amoura et. Al (2010) found a positive correlation 
between athletes self-determined motivation and the success of the athlete.  
In support of this research is a study done by Rieke, Hammermeister and Chase(2008) 
who explored how coaches who were autonomy supportive were related to their athletes’ 
motivation. The study consisted of over 150 high school basketball players in the United States.  
They found that athletes who perceived their coach as autonomy supportive were more task 
oriented and satisfied than athletes who perceived their coach as controlling (Marcone, 2017). In 
addition, Rieke et. al.  found the higher levels of motivation led to more wins for the athletes 
who perceived their coaches as autonomy supportive.  
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Self-Determination Theory 
 The self-determination theory explores the reasons why individuals participate and give 
effort to engage in activities (Deci & Ryan, 2000) Individuals engage in activities for various 
reasons, these include both intrinsic and extrinsic motives (Deci & Ryan, 2000). In sport, the 
behavior of the coach can play an important role on an athlete’s motivation (Hollembeak & 
Ambrose, 2005). Athlete’s may prefer different coaching and leadership styles based on their 
own motivation levels (Hollembeak & Ambrose, 2005). 
Intrinsic Motivation 
The intrinsic motivation of an athlete is defined as “the tendency to seek out challenges 
and exercise the capacity to explore and learn” (Deci & Ryan, 2000, p. 70). Athletes who show 
intrinsic motivation have a passion for the sport they and are self-motivated to challenge 
themselves to achieve their goals (Marcone, 2017).  Intrinsically motivated athletes would likely 
support an autonomy supportive coach who allows the athlete to explore and learn freely (Deci 
& Ryan, 2000). In contrast, an intrinsically motivated athlete may dislike the idea of a 
controlling style coach as they are self-motivated and may not need outside pressures (Deci & 
Ryan, 2000).  
 
Extrinsic Motivation 
In contrast, an athlete who is extrinsically motivated is pursuing an activity due to outside 
pressures (Marcone, 2017). Extrinsically motivated athletes seek to gain rewards or avoid 
punishment for their actions (Deci & Ryan, 2000). According to Deci & Ryan (2000) there are 
four types of extrinsic motivation which include: external regulation, introjected regulation, 
identified regulation and integrated regulation. Athletes who are externally regulated which is the 
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least self-determined form of extrinsic motivation engage in sport to receive rewards or avoid 
punishment (Marcone). Athlete’s that are involved in sport to avoid guilt or shame are an 
example of introjected regulation (Marcone). Next is introjected regulation, this would be when 
an athlete working out despite not enjoying the task. This type of athlete will work out to receive 
the benefits in order to excel in the sport (Marcone). The last example which is the most self-
determined is extrinsic motivation (Marcone). The athlete with this type of extrinsic motivation 
will engage in activities out of choice, because of their own values or beliefs (Marcone).  
Athletes who consider themselves to be highly extrinsically motivated can benefit from a 
controlling style leader (Deci & Ryan). This type of leader can provide the outside pressure an 
extrinsically motivated athlete is looking for and therefore the athlete may prefer a controlling 
style coach (Deci & Ryan).   
Path-Goal Theory 
The Path-Goal theory focuses on a leader’s adaptiveness to their followers needs and 
desires (Chelladurai, 1980). The theory is based on the idea that a leader will behave or act in a 
certain way that best fits the employee and work environment to obtain a common goal (House, 
1974). This theory generally follows three basic steps which include: determining the followers 
characteristics and preferences, selecting a leadership style and focusing on motivational factors 
that will help the followers succeed (Northouse, 2013). Two of the leadership styles in path-goal 
theory include: directive and supportive (House, 1974). A directive leader (controlling style) 
informs followers what is expected of them by telling them exactly what to do and how to 
perform a task (House, 1974). This is most effective when there is uncertainty within the work 
environment or a follower is unclear on a task (House, 1974). In contrast, the supportive leader 
(autonomy supportive) shows support for employees by being approachable and friendly. This 
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type of leadership is most effective when tasks and relationships are physically or 
physiologically challenging (House, 1974).  
 
Summary 
Chapter two reviewed the literature that is pertinent to this study. Section one explored 
the historical perspective of sports coaching. Section two discussed role of a coach. Section three 
explored the different coaching styles. Section four looked into the relationship between 
coaching style and its impact on motivation and performance. Lastly, section five discussed self-
determination theory which is the theoretical framework for this research study. The next chapter 






 This qualitative study explored how collegiate football athletes perceive different 
coaching styles and gain perspective on what the athletes believe make a quality leader and 
coach. Chapter three will present the research procedure including: research design, rationale for 
research design, research questions, setting, sampling, selection of participants, role of the 
researcher, instrumentation, data collection, data analysis, and ethical considerations. 
Research Design 
Qualitative research focuses on human experience as it occurs in social life and looks to 
make sense of social practices (Lochmiller & Lester, 2017).  Qualitative research can help 
researchers access to the thoughts of participants, which can give the researcher a better 
understanding of how people react to their experiences (Sutton & Austin, 2015).  
 16 
Phenomenology is a type of qualitative research that focuses on an individual’s experiences 
within the world (Neubauer, Witkop, Varpio, 2019).   This phenomenological qualitative 
research design will explore the impact of different coaching leadership styles on an athlete. 
Specifically, this study will investigate how collegiate football athletes perceive different styles 
of leadership and the impact it has on their development. Using a phenomenological qualitative 
research design, will allow the researcher to explore how athletes perceive different leadership 
styles and attributes of coaches.  This will give better insight into what athletes believe make a 
quality leader and coach.  The researcher will do this through individual interviews, document 
review and data analysis.  
Rationale for the method 
Creswell (2014) states that qualitative research is used when exploring a participants’ 
perspectives through lived experiences in order to better understand a problem or phenomenon. 
Using a phenomenological qualitative research design, will allow the researcher to explore how 
athletes who have had encounters with different leadership styles perceive their different 
experiences. Through the phenomenological qualitative research, the researcher will look to 
explore the lived experiences of the athletes and how they attribute certain feelings to this 
experience. Qualitative research is beneficial when a specific phenomenon or problem has not 
been explored by providing a better understanding through various experiences of several people 
(Creswell, 2014).  
The purpose of this research was to explore both the shared and different experiences 
collegiate football players have had in dealing with various coaches’ leadership styles. 
Qualitative research was determined to be a good tool in order to gauge the different perceptions 
of the several athletes. The phenomenon of different coaching leadership styles and how they are 
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perceived by their athletes has not been fully explored and thus it is beneficial to research 
further.  
Research Questions 
The Primary research question being explored in this study is, how collegiate football 
athletes perceive different coaching styles and what leadership styles and attributes the athletes 
believe make a quality leader and coach. The following research sub-questions are addressed to 
help answer the main question: 
RQ 1: How do different leadership styles impact the coach-athlete relationship? 
RQ 2: What leadership styles are most effective as perceived by college football athletes? 
Setting 
Winona State University is the study setting. Winona State University is a public 
university located in Winona, Minnesota. The school was originally founded in 1858 and it is the 
oldest member of the Minnesota State Colleges and Universities System. Winona State 
University has an average enrollment of around nine thousand students including both 
undergraduate and graduate students. There are 14 sports teams at Winona State who compete as 
the Winona State Warriors in the NCAA Division II athletic level. This study will explore the 
division II Winona State football program which belongs to the Northern Sun Intercollegiate 
Conference. The Northern Sun Intercollegiate Conference operates in Midwestern United states 
and currently has 16-member institutions. Individual interviews will be held in a private office 
on the 3rd floor of the Winona State football stadium to ensure confidentiality.  
 Sample  
The sample for this study will consist of current collegiate football players at Winona 
State University. Through informed consent, the researcher will ask current football position 
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coaches to ask for volunteers amongst their position groups.  Because a qualitative study 
provides in-depth knowledge, the researcher will select four to eight participants because a large 
sample size will not be necessary (Patton, 2014). The researcher will select participants by 
purposeful sampling. Purposeful sampling is used to select various participants with an in-depth 
knowledge or experiences within the area of study (Patton, 2014). Through purposeful sampling 
of the volunteers, the researcher will first look to select current starters on the team. The 
researcher will then select participants giving preference to time in program and current position 
played. The researcher will do this to keep an equal number of offensive and defensive players in 
the study. The participants involved will all be male collegiate football players with at least 2 
years of experience within the Winona State University football program.  
 
Selection of Participants 
 In this study, it will be important to select participants based on different levels of 
experience within the football program and on both sides of the ball, offense and defense. Four to 
eight collegiate football athletes will be asked to participate in the study. The study will involve 
an equal number of players on the offensive side and defensive side of the game. The researcher 
will ask the football position coaches to first ask for volunteers to participate in the study. 
Purposeful sampling will then be by the researcher with a preference to select players who are 
starters on the team, followed by years of experience on the team. This will allow for the study to 
explore players in different position groups who have been in the program for at least two years 
and have experienced different position coaches in the program. The Winona State football 




Role of the Researcher 
A researcher using qualitative research is required to collect all information and data 
through interviews with participants and observations, thus, the researcher is the primary 
component of data collection (Creswell, 2014).  A qualitative researcher may have biases, it is an 
important duty of the researcher to reflect on these biases in order to present the reader a lens 
through which the study was conducted (Sutton & Austin, 2015). Because the researcher may 
have relationships with participants, the researcher must be methodical in reporting the data to 
reduce bias (Patton, 1999).  
It is important for the researcher to disclose all biases or personal information that can 
impact the results of the study (Patton, 1999). In this study, the researcher is a current graduate 
assistant working with the football team at Winona State. The researcher may have athletic 
playing experience with some of the participants and the researcher has been employed by the 
organization, thus might have relationships with participants involved. The researcher is looking 
to better understand how collegiate football athletes perceive different styles of leadership. 
Confidentiality and proper interview etiquette will be implemented to ensure minimal researcher 
bias.  
Instrumentation 
The main ways the researcher collects information in qualitative research is through 
interviews, observations and by analyzing documents (Patton, 2014). Phenomenology requires a 
researcher to use open-ended questions to obtain various in-depth information regarding the area 
of inquiry (Chenail, 2009). The researcher in a qualitative study is a primary instrument, 
therefore, must use effective interviewing techniques including: listening, probing, and follow up 
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questions (Xu & Storr, 2012). In this study the researcher will use individual interviews to 
collect data using the semi-structured open-ended interview guide presented next. 
Semi-Structured Open-Ended Interview Guide (SOIG). 
Question 1: How have different leadership styles impacted your motivation? 
Question 2:  In your experience, what techniques have coaches used to motivate you? 
Question 3: What techniques do you feel have been most effective in motivating you?  
            Question 4: How have different leadership styles shaped your experience? 
Question 5: In your opinion, what skills are most important for a leader to have?  
Question 6: What traits do you associate with a controlling style leader? 
Question 7: What traits do you associate with an autonomy supportive style leader?  
Question 8. What leadership styles have you experienced in your time at Winona State 
University? 
Question 9: What type of leadership style do you prefer to be coached by and why?  
Question 10: Please add any additional comments or thoughts regarding the topic of this 
research. 
Thank you for volunteering to participate in this study.  
Limitations  
 
This study was designed to avoid as many limitations as possible, however all research has 
a set of limitations (Leedy & Omrod, 2005). The limitations of a study are the characteristics of 
design that impact or influence the interpretation of the findings from research (Price & Murnan, 
2004). The qualitative design of this study will be used to gather information about the different 
experiences each participant has had. However, the researcher cannot control the amount of detail 
or depth that each participant is willing to share.  Because this study will involve current players 
 21 
at Winona State University, the participants may feel uncomfortable in answering truthfully and 
might withhold information. Participants of this study will be asked to answer with as much 
honesty and truthfulness as possible. The participants of this study will also be guaranteed the 
confidentiality of their identity and will be able to withdraw from the study at any time.   
 
Institutional Review Board (IRB) Process 
The approval for data collection in this study will need to be obtained from the Winona 
State University IRB. In order to obtain approval, the researcher will complete a human subject’s 
education module, determine the specific review type necessary, complete the assigned protocol 
package and lastly submit the package. The researcher will also follow any suggestions made by 
the human protections administrator (Institutional Review Board). The informed consent forms 
used in this study will include identification of the researcher and sponsoring institution, years of 




This study will use a phenomenological qualitative research approach; therefore, the 
researcher will use interviews and audio recordings to explore the experiences of the participants 
involved. Triangulation will be used by the researcher to confirm the data through analysis of in 
person interviews, audio recordings and coding of transcribed interviews.  
Individual Interviews 
Padilla-Diaz (2015) says interviewing is the most appropriate way to collect data in a 
phenomenological study. The researcher will schedule in-person interviews with each 
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participant. These interviews will be audio recorded and will last at least 15 minutes. Open-
ended questions will be used to give participants the opportunity to explain experiences in-depth 
and allow the researcher to study the responses in detail (Padilla-Diaz, 2015). The researcher will 
develop an interview protocol to follow to maintain consistency in the interview process 
(Creswell, 2014).  
Triangulation 
Triangulation in research is the use of more than one approach to increase confidence in 
the findings of a study (Heale & Forbes, 2013). This study will consist of both in-person 
interviews and audio recordings to ensure soundness of data collection. The researcher will then 
transcribe and code the text of audio recordings in order to find related themes amongst 
participants lived experiences (Creswell, 2014).  
 
Data Analysis 
Data analysis in phenomenological qualitative research looks to explore all data collected 
in interviews in order to find patterns among the participants’ responses (Green et al., 2007). The 
researcher in this study will analyze the data by transcribing, organizing and coding the data to 
find any patterns that exist. The researcher will include transcript review and organizing the data 
by text in in order to code and related themes. It is the researcher’s responsibility to analyze all 
data collected equally to accurately represent the participants’ experiences (Creswell, 2014).   
 
Summary 
The research procedure and methodology were presented in chapter three. This chapter 
included the research design, rationale for the research design and research questions. The sample, 
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selection of participants and setting of the study were explored. The role of the researcher, 
instrumentation, method of data collection & analysis, and IRB process were followed. Chapter 
four will present the findings of the study. Lastly, chapter five will contain, the interpretation of 
the results, implications for collegiate coaches and athletes, literature comparisons and suggestions 
for further research in this area of study. Chapter 5 will be used by the researcher to provide a 




 This qualitative study explored how Division II football athletes at Winona State 
University perceive different coaching styles. The research methodology was described in 
chapter three. Chapter four will review the problem statement, research design, interview 
questions, participant demographics and present the findings from individual interviews with 
student athletes at Winona State University. The key themes from this research are identified, 
and the interview data is included. 
Review of the Problem Statement 
 The leadership style a coach adapts will have a significant impact on the athlete’s being 
coached (Jowett & Poczwardowski, 2007). The different coaching styles produce specific 
benefits and disadvantages and will often be interpreted or perceived differently by each 
individual athlete (Becker 2009). There has been some research done on the different coaching 
behaviors and how it impacts an athlete, (Becker 2009); however, little research has been 
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Review of the Research Design 
 
This qualitative study explored how collegiate football athletes perceive different coaching styles 
and gain perspective on what the athletes believe make a quality leader and coach. Chapter three 
presented research procedures: research design, rationale for research design, research questions, 
setting, sampling, selection of participants, role of the researcher, instrumentation, data 
collection, data analysis, and ethical considerations. 
Qualitative research focuses on human experience as it occurs in social life and looks to make 
sense of social practices (Lochmiller & Lester, 2017).  Qualitative research can help researchers 
access to the thoughts of participants, which can give the researcher a better understanding of 
how people react to their experiences (Sutton & Austin, 2015).  Phenomenology is a type of 
qualitative research that focuses on an individual’s experiences within the world (Neubauer, 
Witkop, Varpio, 2019).   The purpose of this research was to explore both the shared and 
different experiences collegiate football players have had in dealing with various coaches’ 
leadership styles. Qualitative research was determined to be a good tool in order to gauge the 
different perceptions of the several athletes.  
The interview protocol included an introduction to the study, purpose of the study, 
confidentiality, any potential risks for the participants, benefits that may come from the study 
results, and an explanation of the participants’ right to withdraw from the study at any time. Six 
student athletes from the Winona State football team responded to the survey questions 
individually. Two research questions were answered using the interview data: 
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RQ 1: How do different leadership styles impact the coach-athlete relationship? 
RQ 2: What leadership styles are most effective as perceived by college football athletes? 
There was only one data source available to answer the research questions. The survey consisted 
of twenty-one questions with demographic, open-ended, multiple choice, and close-ended 
questions being utilized. 
 
Participant Demographics  
Six student athletes from the Winona State University football team participated in the 
survey. A total of three classes were represented including redshirt sophomores, juniors and 
seniors. All participants have been at Winona State throughout their collegiate career as well as 
having in-game experience. 
Findings 
The research findings were derived from the twenty-one survey questions sent to student 
athletes. Data analysis revealed three main themes, each with several subcomponents related to 
leadership styles and their influence on student athletes. The three themes were: (1)leadership 
qualities, (2) leadership styles, (3) and motivation. 
Leadership Qualities 
When asked about different leadership styles and qualities they admire most in leaders 
they have experienced, the majority of the athletes agreed that a leader to them is someone who 
holds themselves and others accountable, leads by example, and is confident. The interview 
questions that led to this emergent theme were:  
Interview Question 1: What do you consider to be a leader? 
Interview Question 1A: How has someone been a leader to you?  
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Interview Question 1B: What actions did someone take in order for you to perceive them as a 
leader?  
Interview Question 1C: What do you feel are the most important qualities of a leader? 
Interview Question 1D: Why do you feel these qualities are important?  
The Importance of Accountability 
 Majority of the athletes agreed that a leader needs to be able to hold themselves and 
others accountable. They stressed that they expected this from their coaches and leaders they 
have experienced and have tried to emulate themselves. One of the athletes in the study (Luke) 
said the following when asked if he could think of a time when someone displayed leadership to 
him: 
“The person always made sure that everyone was one the same page, He was able to 
communicate with everyone including myself, He held everyone accountable and he wasn’t 
afraid to confront somebody if it made the team better.” 
 
Ryan also spoke to the importance of accountability in leadership:   
 
“Someone who practices what they preach to the team. I feel in order to be a leader you must 
earn respect and by holding themselves along with others accountable they will earn respect. 
The best teams I have been on have been when the coach lets players hold each other 
accountable ”  
 
Julian spoke of his experience as a leader and how he has modeled that off of what he has seen 
from others:  
“Some of the best leaders I have been around have been people who aren’t afraid to go against 
the crowd and will stick up for what is right no matter how hard it is. These leaders have all 
been accountable and been willing to communicate how they feel in order to hold others 
accountable. I do my best to be courageous, vocal and supportive and first holding myself 
accountable before trying to judge others.”  
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Accountability was a primary factor in determining a good leader. The athletes agreed that 
coaches who held themselves and the team to a high standard of accountability would be more 
successful than other coaches they experienced who did not.  
 
The Role of Leading by Example 
 
 Setting and leading by example was a quality that each athlete considered critical to be 
a good leader. The athletes felt strongly about this action of leadership and some felt it was the 
most important thing to look for in a leader.  Jack discussed how one of his football coaches 
lead by example: 
 “He was just very consistent on always doing the right thing. He would always show up early to 
meetings and practice and was the last to leave. He preached to us the importance always 
being available and ready when our opportunity came and demonstrated this by doing it 
himself every day.”  
 
 Cam shared how a coach in high school demonstrated this to him and his teammates in 
other off the field ways:  
“Coach always preached treating others the right way and taking care of others, he would 
always say “take care of those who take care of you”. Coach would always talk to everyone’s 
parents and siblings after practice and play with the younger kids. Every time you would see 
him in school he would be helping someone or trying to make somebody’s day better and it 
rubbed off on our whole team.”  
 
 Collin mentioned how he experienced teammates leading by example and how some 
teammates did this better than others because of their position coaches:  
“When I came in as a freshman, I noticed a specific position group always was at weights earlier 
than everyone else and putting in extra work. Then, when everyone would see how much film 
was being watched after each week these guys were all at the top of the list. I made it a point 
to follow their lead and ask them questions about what they were doing. All the guys 
mentioned that it was their position coach who demonstrated the importance of being early 
and putting in the extra work in everything they do by doing it himself.  I realized he was 
leading by example and it was rubbing off on all of them “  
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 The players all agreed that leading by example has been a huge indicator of someone 
they consider a great leader. According to the participants these leaders get others to do the 
right thing by first demonstrating the right way to do things themselves and being consistent.  
 
A Good Leader is a Confident Leader  
 The third quality identified the most when discussing influential leaders amongst the 
participants confidence. The participants mentioned confidence has been a constant in the 
coaches they have had.  Julian discussed how a previous coach of his was confident:  
“I think something that all the best coaches I have had is a lot of confidence. The best coaches 
have been great at speaking their minds in front of our team and others and made us believe in 
the end goal of winning a championship. It didn’t matter if we lost a game they always had 
confidence and emphasized we would get back on track.”  
 
 Luke also spoke to the confidence of a coach he considered a great leader: 
 
“ Before he was our coach, we always struggled to have a winning season and our team didn’t 
believe we could make it to the playoffs. When he became our new coach, he made us believe. 
He constantly was preaching confidence to us and having no doubt that we could make it to the 
playoffs. We believed him because it seemed like he believed it too, whenever he would talk to 
others he would mention how he believed we were a playoff team.”  
 
Jack brought up a coach he never had personally but who he believes in and looks up to.  
 
“ I have been a fan of them for this team as long as I can remember. We were never able 
to get good recruits or consistently be a winning team before he got here. In every interview he 
has it just seems he truly believes that he can make this team a national champion. He has 
rebuilt other teams before, and he seems confident he can continue doing that going forward. I 
remember an interview he had saying our fan base needs to rise to the new standard and 
believe that good things are going to happen. I think him being so confident has the whole state 
believing.” 
 
 The participants believed that these three qualities of accountability, leading by 
example, and confidence were of the most essential in the leaders and coaches they have 
experienced in the past. The next emerging theme was the style of leadership. 
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Leadership Styles 
 Leadership styles is the second emergent theme that became prevalent amongst the 
participants  interviewed. Coaches have a major influence on their team and a coach’s leadership 
style can have a big impact on the athletes and success of the team (Ardua & Marquez, 2007; 
Heil, 2018). It is important coaches understand which leadership styles their athletes prefer and 
what style they are using (Heil). The participants in this interview brought up numerous 
examples of the style of leader they prefer in a great coach. The interview questions that led to 
this emergent theme were:  
Interview Question 2: Are you familiar with different leadership styles? 
Interview Question 2A: What type of leadership style do you prefer and why? 
Interview Question 2B: How have coaches in the past used different styles and what was 
effective?  
Interview Question 2C: What were the actions of the coach to make you realize what type 
of style they were using? 
 
Autonomy Supportive Style Leader  
All the participants being interviewed preferred a supportive style leader. They believed 
that this type of leader was able to get the most out of them and the team through developing 
relationships and caring for the athletes.  
 
 Cam explained the leadership style he has preferred in coaches he has had: 
“I think to me the best coaches have tried to be supportive leaders bring out the best in 
others while leading them, helping people be their best selves. They explain to you how 
and why things are done and how you can improve rather than just yelling at you 
because you messed up.” 
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Ryan added the importance of a coach being supportive to him:  
 
“Supporting me through tough times and good times, never letting me get to down or to 
up because then it could affect my mentality or work ethic. Simply put I want to be the 
best at whatever I do in life. the best coaches I’ve had have known that and continue to 
push me every day to be that.”  
 
Collin explained why he believe leaders should take on a specific style: 
  
“I think that by supporting players, they will have confidence to excel on the field. 
However, I believe that a leader should still be stern even if he is supportive. An 
example was a coach I had who saw potential in me and helped me reach it, by talking 
to me about the actions to take to get where I want to be.”  
 
Luke agreed that he prefers a supportive style leader and gave an example in how a 
coach has done that for him in the past:  
“A leader in my eyes is supposed to create more leaders, and I feel like a supportive 
leader helps others develop more as a person in all areas of life. In high school I was 
having a terrible start at the beginning of a football game. I was so upset I went an sat 
on the bench away from all my teammates, Coach came up to me and told me that I had 
to make a decision to feel sorry for myself or be the man and player that he knows I am 
as well as everyone in attendance at the game did. He also told me that he wasn’t going 
to let me make the wrong decision.”  
 
 
Controlling Style Leader  
 The participants being interviewed agreed they favored a supportive leader or coach, 
however, some believed that there were certain times a leader should use a controlling style of 
leadership.  
 Julian gave an example of how a coach used the controlling style in order to get the team 
back on track: 
 “We had some guys who were missing weights and weren’t showing up for class. Coach 
made an example of them and decided to punish the whole team through conditioning and 
making us show up for lifting an hour earlier than usual. He said if we continued to have the 
problem we would show up for lifting an hour early for the rest of the year and run during that 
time. Nobody missed another class for the rest of the year.”  
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 Jack also provided context into how a coach used the controlling style to get the most out 
of their position group.  
 “Coach made us watch a at least two hours of film each week and would check at the end 
of every week. He would give us tests every Friday before the game to make sure we have been 
watching the film and have a good idea of the opponent we are playing. One of the weeks he 
decided not to start a teammate because he didn’t watch enough film and failed the test on 
Friday. Coach said the player didn’t care enough about the team to have the opportunity to start 
the game.”  
 
 Ryan gave an example of a way a coach made him better and how he appreciated it: 
 
 “Every day after practice coach would always make us do conditioning and sprints across 
the field. We were the only position group that had to do this every day. In the beginning I was 
mad because I didn’t understand why we were the only group doing this and didn’t think it made 
us any better. A couple of games into the season I realized I was never tired during games and I 
think it’s because of all the conditioning our coach has us doing after practice. Then I realized 
the reason we were the only group doing extra conditioning is because my position is known for 
running more than any others in the games. After the season I thanked my coach for making us 
better despite me complaining about it to start”  
 
 The different qualities and styles of coaches the participants experienced have played a 
big role in determining how good of a leader they were. The last emerging theme was how these 




According to Horn, Bloom, Berglund and Packard (2011) athletes were found to have 
higher motivation when working with a coach who displays a supportive leadership style, 
positive feedback and training. The participants in this study also mentioned how being able to 
motivate is a major factor in a quality leader and coach. There were numerous examples brought 
up by the players on how coaches have motivated them and why that is so key in the sport of 
football. The questions that led to these emergent themes were: 
Interview Question 4: What techniques have coaches used to motivate you? 
Interview Question 4A: Why was this style successful/unsuccessful in motivating you? 
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Interview Question 4B: Did you feel motivated by their leadership style and why? 
Interview Question 4C: Did their leadership style have a positive or negative effect on 
your motivation? 
Interview Question 4D: What would you change about their leadership style that would 
help in motivating you?  
Julian explained how a coach used a number of different ways to motivate him:  
“Coach to motivate me has yelled, cursed, pulled me to the side, showed me motivation videos, 
and has showed me people that have been in my shoes at one point in time that have pulled 
through. I feel like he is always able to judge the type of motivation I need in the moment and 
find the best way to do it. “ 
 
When asked about coaches who have used controlling style to motivate Julian added: 
 
“It had a Positive effect until they started to go overboard on yelling and cursing. It gets to a 
point that they are just yelling to do it rather than to teach a lesson. I would say that if you’re 
going to yell and use profanity as a coach than after your done explain or give some sort of 
reasoning on why you put so much emphasis on a certain thing or situation.”  
 
Ryan provided an example about how a coach motivated his team and why it was so important:  
 
“ We were the favorites to win conference and we all knew it and I think it led to our team not 
working as hard as we should. Coach brought it up multiple times how we have a target on our 
back, and everyone was coming for our spot. Then we lost the third game of the season. 
Instead of yelling and screaming at us coach used this as motivation and made us think of 
ourselves as underdogs for the rest of the season. We came together and worked harder than 
we every had for the rest of the season and ended up winning conference. “ 
 
When asked about what sets coaches apart in terms of motivation Jack explained:  
 
“The best leaders and coaches I have experienced always know when and the exact type of 
motivation individuals and a team needs. They don’t overdo it and they know what to save for 
when the time is right. Sometimes I think the best motivating a coach can do is by showing us 
he truly believes we can win and then the team will follow his lead.”  
 
 These examples provide a glimpse into how essential motivation is and how the best 
leaders and coaches use motivational tools to enhance their player’s performance. The 
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participants all mentioned that the best teams they have been a part of have often been the 




 Chapter four has presented in detail the research questions asked through the interview. 
The emergent themes discussed gave the reader a better understanding as to how each question 
was structured and how each question fit into an overarching theme. Through the data collection 
process and coding of data, information was distinguished through the three emergent themes 
and through sub themes that most frequently appeared amongst the participants. Chapter four 
reported the findings of the research study. Chapter five includes an interpretation of the 




Conclusions, Implications, Complications and Recommendations  
Conclusions 
 This phenomenological qualitative study explored how Division II football players at 
Winona State University perceive different coaching styles and leadership styles.  Previous 
chapters covered a review of literature, different leadership styles and qualities, how coaching 
styles can affect an athlete and an insight into an athlete’s perspective. This study used a 
phenomenological approach to gain an understanding of the participants lived experiences as 
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student athletes at Winona State University. Six student athletes from the Winona State football 
program responded to the survey questions individually. All participants offered unique insights 
into their respective coaches’ leadership style. Three research questions were answered using the 
interview data: 
 There was only one data source available to answer the research questions. The survey 
consisted of twelve questions with demographic, open-ended, multiple choice, and close-ended 
questions being utilized. Data analysis was conducted using thematic coding. Three themes 
emerged from the study: excessive demands of athletes, surplus demands on athletes and 
coaching style. Two research questions were answered using the interview data: 
RQ 1: How do different leadership styles impact the coach-athlete relationship? 
RQ 2: What leadership styles are most effective as perceived by college football athletes? 
There was only one data source available to answer the research questions. The survey 
consisted of twenty-one questions with demographic, open-ended, multiple choice, and close-
ended questions being utilized. 
Leadership Qualities 
Through data analysis the researcher noticed the athletes express the importance of 
certain leadership qualities. The three leadership qualities that were the most prevalent included: 
accountability, leading by example and confidence. Therefore, the researcher recommends to 
anyone in a leadership role or coaching position to improve and utilize these qualities. A leader 
needs to be consistent in their accountability by holding themselves and their followers to a 
certain standard. According to the participants a leader can do this by leading by example and 
demonstrating confidence to a team or followers. These three qualities are essential to have as a 




Throughout the interview the participants mentioned two leadership styles over the rest. 
The supportive style of leadership was preferred as the most beneficial leadership style. The 
participants preferred this style of leadership because it focuses on building relationships, 
providing positive feedback and maintaining respect. The controlling style of leadership was also 
mentioned by the participants. This participant thought this style can be effective if used 
correctly. For example, if a situation requires a more direct response such as an athlete not 
following team rules, etc. a coach may use the controlling style to get the most out of the team. 
The researcher recommends someone in a leadership role mainly uses a supportive style of 
leadership and rely on controlling style only in certain situations that require it.  
 
Motivation 
The athletes also expressed the importance of how a leader motivates an individual or 
team. A great leader is able to find different ways to motivate depending on the situation and 
individual needing motivation. The participants mentioned that the best leaders they have had 
knew how to motivate using different strategies and were able to get the best out of the team. 
The researcher recommends a leader to figure out how each individual responds to different 
motivation tools. A leader who adapts their motivation techniques to specific situations and 




After student athlete participation in surveys and data analysis of the surveys, the researcher 
draws the following conclusions from this study: 
1. Football players at Winona State University prefer a supportive leadership style and a 
coach who provides positive feedback, respect and develops relationships with their 
players. 
2. The participants believe that accountability, leading by example and displaying consistent 
confidence are the three qualities most essential to a great leader.  
3. Motivation is a key factor in leadership and the ability to motivate your followers was 
deemed as an essential skill by the athletes on the Winona State football team.  
More research can be done with other sports athletes and their preference for coaching and 
leadership styles to gain a better understanding of what type of style is preferred. Findings from 
this study are consistent with other literature on the subject. In a study by Rieke, Hammermeister 
& Chase (2008) athletes who were coached by autonomy supportive coaches were found to be 
more task oriented, satisfied and have higher levels of motivation. According to Horn, Bloom, 
Berglund and Packard (2011) athletes were found to have higher motivation when working with 
a coach who displays a supportive leadership style, positive feedback and training. The coaching 
style a coach adopts can have a major effect on their athletes, and it is crucial for coaches to 
understand the impact their demeanor, personality and coaching style have on the team 
(Marcone, 2017). In understanding what coaching styles athletes prefer, coaches can be much 
more effective when it comes to managing the team (Heil).  
 In support of this research, a study by Rieke, Hammermeister and Chase (2008) 
who explored how coaches who were autonomy supportive were related to their athletes’ 
motivation. The study consisted of over 150 high school basketball players in the United States.  
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They found that athletes who perceived their coach as autonomy supportive were more task 
oriented and satisfied than athletes who perceived their coach as controlling (Marcone, 2017). In 
addition, Rieke et. al. (2008) found that higher levels of motivation led to more wins for the 
athletes who perceived their coaches as autonomy supportive.  
This investigation’s findings have the potential to inform current coaches how their 
players perceive them. Student athletes, professors, and coaches may find the results valuable in 
developing a leadership style that best suits their followers.  
Recommendations for Future Research 
 This study examined the leadership styles that athletes prefer from their coaches. Future 
research should work to accommodate to other sports athletes and how they perceive different 
styles of leadership.  Additional research is necessary to better understand motivation and how 
different leadership styles impact it. Most importantly, coaches need to develop relationships and 
trust with their players to become a positive leader. Coaches need to continue to find new ways 
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